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Setting the scene – understanding the context 

 

Foreword by Dean Middleton, Pastoral Manager at St Mary’s Catholic High School 

St Mary’s is thrilled to be taking part in the Whole School Approach Programme. As a school, we are dedicated to providing a safe and respectful environment 

for our students. We recognise that young people face an increasing amount of issues and we want to support them in the best way possible.  

The team at Tender Education and Arts (Tender) have worked with us, responding to our needs and complementing the work that we already do to address 

Violence Against Women and Girls (VAWG) and Serious Youth Violence (SYV) within the school.  

St Mary’s believes wholeheartedly in engaging parents and the organisations working locally to become more involved in school life, and Tender have enabled 

us to develop these relationships. Tender have established a presence within the school and have given the students the opportunity to ask questions, raise 

concerns and voice their opinions. 

It is vital that we address these issues with students at school age so that they develop positive attitudes toward their peers and their relationships. 

Programmes such as this empower young people to go into adulthood with a strong understanding of their rights and responsibilities. It is the responsibility of 

the whole school to nurture this learning. 
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Prevention, Communication and Support. A Youth Board Member’s Experience 

The effectiveness of prevention education in the lives of young people can be challenging to evidence. We can be left wondering, ‘does it really work?’ Below 

is an account from a young woman who is a member of Tender Education and Arts’ Youth Board. The Youth Board meet monthly to expand their 

understanding of healthy and unhealthy relationships and to steer the charity’s projects to best meet the needs of young people. This young woman’s personal 

story helps answer that question. Her story reminds us that the prevention of Violence Against Women and Girls (VAWG) is happening successfully and by 

adopting a Whole School Approach (WSA) we can prevent the life-shattering harm caused by gender-based violence and serious youth crime.  

How can we help prevent instances of abuse in relationships?  

This I summer I found myself on the cusp of entering a romantic relationship. A boy from school had shown an interest in me and we had hung out in a way 

that suggested the relationship was going to progress into more than a platonic friendship. He seemed charming and we got on well, why not! I thought. I 

looked forward to one of my favourite parts of getting into a new relationship: a gossip and a giggle with my friends. But when it came to the opportunity for me 

to divulge what was going on to a friend, the laughs were few and the expected silliness was replaced by a tone of concern. ‘I think he is abusive’, my friend 

confessed. I was shocked and surprised so I decided to investigate, I asked other friends and a few anecdotes backed up my friend’s concern.  

My last step was to ask Tender for advice, having been a member of their Youth Board for a year and working with them over the summer I wanted to seek 

advice from people that work in the field. Tender highlighted the rarity of abusive behaviour being named, and how it was likely that those who had confirmed 

the rumour were telling the truth. Ultimately Tender suggested I walk away, but left the decision open to me. 

I took my friends’ and Tender’s advice and called the relationship off. On reflection, it’s sobering to consider that I may have escaped years of being trapped in 

an unhealthy relationship. I feel lucky that my circumstances meant that I was warned, and that I had a support network with whom I could openly discuss the 

situation: my friends and the professionals at Tender. For me this has highlighted the power of community and open discussion. Without the community 

around school that knew about the abuse and were happy to discuss it, I wouldn’t have heard the rumours. Without the social understanding that abusive 

behaviour is wrong and people should be warned of it, there might have been another instance of abuse for another woman. Without professional advice, I 

might have decided to take the risk, highlighting the importance of discussing difficult issues with those around you. 

The more we talk about abuse and the more knowledge people have of it, the easier it will be to prevent it ever happening. 
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What is a Whole School Approach? 

A Whole School Approach (WSA) is a method which uses multiple interventions with multiple school community users simultaneously within a school 

environment. The participants will primarily be children and young people but it will also include school staff, parents and the wider community. The approach 

predominantly focuses on primary prevention by universal engagement of young people, staff and parents to create a negative social stigma to Violence 

Against Women and Girls (VAWG) and Serious Youth Crime (SYV) by changing VAWG and SYV endorsing attitudes, norms and behaviour. By using this 

approach, the intention is to prevent violence and abuse in participants’ future relationships. A WSA also engages in secondary prevention by increasing the 

school community knowledge of appropriate support services and working with targeted young people who may be experiencing victimisation, be displaying 

perpetrator behaviours or be recognised to have complex needs which increases their vulnerability to perpetrators. This aims to reduce the number of people 

currently experiencing violence and abuse.  It is an approach which lasts for no less than 1 year and is preferably on going to sustain lasting change. 

 

What is Violence Against Women and Girls (VAWG)? 

 

MOPAC cites the UN definition of violence against women as “any act of gender-based violence that is directed at a woman because she is a woman or acts 

of violence which are suffered disproportionately by women.”  

This includes physical, sexual and psychological/emotional violence, economic abuse and sexual exploitation. VAWG can take place at home, work or in 

public places such as on the street or public transport. 1 

The following forms of violence are experienced disproportionately or exclusively by women and girls: 

• Domestic violence and abuse • Female Genital Mutilation (FGM) • Forced marriage • ‘Honour’- based violence • Prostitution and trafficking • Sexual violence, 

including rape • Sexual exploitation •  

The Mayor’s Office of Policing and Crime (MOPAC) outline its commitment to preventing and reducing VAWG in the Police and Crime Plan 2017- 20212. 

There is recognition that for too many women and girls harassment, abuse and violence can be a daily occurrence. The Mayor has made a commitment for a 

                                                           
1 https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/our-strategies/violence-against-women-and-girls-1  

 
2 https://www.london.gov.uk/mopac-publications/police-and-crime-plan-2017-2021 

 

https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/our-strategies/violence-against-women-and-girls-1
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zero-tolerance approach, with meaningful support for victims and survivors and significant consequences for perpetrators. The overall objective of his 

comprehensive VAWG priorities is to reduce violence against women and girls in London by changing the culture that enables this to happen. 

 

What is Serious Youth Violence (SYV)?  

There is no definitive definition of serious youth violence, however the Metropolitan Police Service (MPS) define youth violence ‘as any offence of Most 

Serious Violence and Assault with Injury or Weapon Enabled Crime, where the victim is aged 1-19.’3 

In the Police and Crime Plan, considerable emphasis has been placed on the role of prevention and intervention in supporting victims of crime; vulnerable 

individuals and, critically, those individuals who have previously offended. In terms of young people, the plan states that the overall aim is to reduce the crimes 

that cause most harm to children and young people, such as knife crime, gang-related crime, sexual abuse and serious youth violence, and to take action 

against those who prey on children, either by offending against them or by grooming and exploiting them to engage in criminal behaviour. 

The Plan recognises that ‘gang membership can give some young people a false sense of belonging, safety and security, filling a gap that exists in their 
lives.’4 The consequences of a gang replacing meaningful feelings of belonging and security can be devastating as the number of young people injured in 
knife attacks has increased and 1,844 Londoners under 25 were injured as a result of nondomestic knife crimes in 2016. 
 
The MPS has a useful definition of a gang5 which for some young people connects to SYV: 

A relatively durable, predominantly street-based group of young people who: 
 
(1) see themselves (and are seen by others) as a discernible group, 
 
(2) engage in a range of criminal activity and violence.  
 
They may also have some or all of the following features:  
  
(3) identify with or lay claim over territory, 
 
(4) have some form of identifying structural feature, and  
 
(5) are in conflict with other, similar, gangs. 
 

                                                           
3 http://policeauthority.org/metropolitan/statistics/crime-stats/definitions/index.html 

4 https://www.london.gov.uk/mopac-publications/police-and-crime-plan-2017-2021 

5 Antrobus, S (2009) Dying to belong. The centre for social justice. www.centreforsocialjustice.org.uk Web. Accessed 2017. 

http://www.centreforsocialjustice.org.uk/
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Who is Tender? 

Tender is an arts and education charity committed to preventing domestic abuse and sexual violence amongst young people, by promoting healthy 

relationships. Founded in 2003, Tender has developed a range of award-winning arts education projects which empower young people, and the adults who 

work with them, to actively prevent domestic abuse and sexual violence and promote gender equality in their schools, youth centres and communities. 

Tender’s innovative approach enables young people to engage in interactive drama workshops where they can develop their own knowledge and 

understanding of domestic violence and abuse in a safe space. Our expertise in drama and creative arts means we can facilitate exercises which effectively 

challenge hardened attitudes of tolerance towards violence and abuse. Participants are supported to share what they have learned, speak out against abuse 

and become ambassadors for promoting healthy relationships. 

Why is the transition from primary school to secondary school important? 

In 2014, the Mayor’s Office for Policing and Crime (MOPAC) highlighted the transition point between primary and secondary school as being particularly 

important in terms of prevention. “We know that gender-based violence is preventable if the root causes including the attitudes and beliefs that condone or 

tolerate it are tackled…The need to provide specific support at the transition point from primary to secondary schools was particularly highlighted.”6  

The report, ‘Women and girls at risk7,’ echoes this message and draws attention to the challenges faced by young people, particularly girls, in the transition 

from primary to secondary school. The report named this as a critical period as young people experience extended peer groups, gain greater independence 

and experience longer periods of separation from home. Girls experience heightened pressure to comply with gender roles and become concerned with how 

they should behave and their own physical and sexual attractiveness. The report draws on research which shows that self-esteem decreases for both sexes 

after primary school, however for girls they are more anxious and stressed and suffer greater depression.  

For young people who may be vulnerable to youth crime involvement, it is discerning to know that individual issues like low self esteem is a greater signal of 

risk than their contexts such as coming from a low income family. This is the same for the risk of gang involvement, however school is noted as a protective 

                                                           
6 https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/governance-and-decision-making/mopac-decisions--36  
7 McNeish, D and Scott, S, (2014) Women and girls at risk, DMSS research  

https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/governance-and-decision-making/mopac-decisions--36
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factor for those aged 10 – 12 years old. The Early Intervention Foundation report, ‘Preventing gang and youth crime8’ goes on to draw together and evaluate 

the components of an effective gang and youth crime prevention programme, drawing attention to school-based or family-based programmes that incorporate 

positive change and is delivered by skilled facilitators.   

During the consultation phase, these points were echoed by staff, students and parents. One Year 11 student commented, “when you start secondary school 

you feel pressured to get friends fast. So, you join a group because you don’t want to be alone, but it isn’t necessarily the safest group you could have 

chosen.” This WSA programme recognises the additional pressures young people face during this period of transition, and provides project and session plans 

to engage students during this challenging time. 

'The effects of the patriarchy trickle down to every level, even in schools; programmes like this can prevent that' - Student, St Mary’s Catholic High School 

Why is this work important?  

Young women are at the highest risk of experiencing abuse of any other age group. Awareness of this fact has only been raised within the last decade. Before 

this, many people assumed this issue was confined to older, generally married couples. The government’s definition of domestic violence and abuse only 

extended to those aged 16 in 2012.Robust research carried out around 2009 began to change perspectives and shine light on the problem faced by 

teenagers. NSPCC and the University of Bristol collaborated on a study which revealed that 1 in 3 young women and 16% of young men experienced sexual 

violence. In 2010, YouGov found that sexual bullying and harassment are routine in UK schools and almost one in three 16-18 year old girls have experienced 

'groping' or other unwanted sexual touching at school. In 2011, research by Tender Education and Arts found that 44% of young people have themselves 

experienced one or more of the following behaviours in a relationship: being yelled at, humiliated, hit, kicked, slapped, pressured into having sex, pressured 

into getting married, threatened or checked-up on regularly. In 2016 they were 17,231 recorded victims of sexual offences across London. This was an 

increase of 9% on the previous year. 27% of all victims of sexual offences were aged under 18 years of age – approximately 4,700 victims; this represented 

an increase of 3% on 2015 figures. During the last year, 1 in 5 victims of rape and 31% of other sexual offences were aged under 18. There were 1,700 

recorded Child Sexual Exploitation enquiries on the MPS crime recording system, of which 9 in 10 enquiries relate to girls, with over 60% of these aged 

between fourteen and sixteen years of age.9  

                                                           
8 http://www.eif.org.uk/publication/preventing-gang-and-youth-violence/ 

 
9 https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/data-and-research/crime%20/gangs-dashboard 

https://www.london.gov.uk/what-we-do/mayors-office-policing-and-crime-mopac/data-and-research/crime%20/gangs-dashboard
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The consequences of abuse include school absenteeism or inability to concentrate in class, substance misuse, social isolation and mental and physical health 

problems. A new study from the Department of Education indicates that there has been a steep rise in mental health problems amongst teenage girls with 

more than a third facing anxiety and depression10. Experts state that early sexualisation of teens and the pressure of keeping up with social expectations to 

look good on social media may be contributing to this rise11. Young girls are dealing with high levels of sexual pressures, bullying and abuse. With smart 

phones becoming ubiquitous amongst teenagers, there is no place where they feel they can get some distance from potentially harmful messages. 

To effectively tackle the prevalence of violence against women and girls, it is crucial that we understand the gendered underpinning of the issue. Sex 

difference has been used to justify and legitimise power imbalances between men and women which has led to the normalisation of violence and abuse by 

one sex against the other. Predominantly this is by men against women and is not the result of random, individual acts of deviance, but rather is deeply rooted 

in structural relationships of inequality between women and men. Having a gendered analysis and approach does not mean that all perpetrators are male and 

all victims are female. Nor does it mean that most men are abusers, but it does recognise most abusers are men which is comprehensible when considering 

the social, institutional and community conditioning experienced by men and women. Recognising this social context is important to reduce incidents of 

violence but delivery methods must also be carefully designed to ensure they are open, accessible and welcoming to male participants. It is important to 

engage men and increase their understanding of gender inequality and equal relationships in order to give them skills to be active bystanders, to protect 

themselves against their own experiences of abuse and to reach potential perpetrators with lessons about empathy, rights and responsibilities. 

According to the Metropolitan Police, Serious Youth Violence and Crime “measures the number of victims aged 1-19 of offences such as gun and knife crime, 

violence against the person, sexual offences and robbery”12. The number of serious youth violence in London has slowly been rising over the past few years. 

There were 6290 reported victims of serious youth violence in 2015-2016, which shows a 4% increase of serious youth violence and crime compared to the 

previous year.13 Compared to the year 2012-2013, the numbers of serious youth crime have even increased by over 20%.14 Also, there was a rise in the number 

                                                           
 
10 Lessof, C. et al. (2016) Longitudinal Study of Young People in England cohort 2: health and wellbeing at wave 2. Department for Education. www.gov.uk. Web. Accessed 2017. 

11 Zurbriggen, E. et al. (2007) Report of the APA Task Force on the Sexualisation of Girls American Psychological Association. www.apa.org. Web. Accessed 2017. 

12 Metropolitan Police, Serious Youth Violence across the MPS between 01/04/2011 to 31/03/2016 

13 Metropolitan Police, Serious Youth Violence across the MPS between 01/04/2011 to 31/03/2016, https://www.london.gov.uk/about-us/london-assembly/london-assembly-
publications/serious-youth-violence 
14 Metropolitan Police, Serious Youth Violence across the MPS between 01/04/2011 to 31/03/2016 

http://www.gov.uk/
http://www.apa.org/
https://www.london.gov.uk/about-us/london-assembly/london-assembly-publications/serious-youth-violence
https://www.london.gov.uk/about-us/london-assembly/london-assembly-publications/serious-youth-violence
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of female victims and perpetrators of serious youth violence and crime.15 Even if it is difficult to see the true picture of serious youth violence in London due to 

the likelihood of under-reporting, it is obvious that serious youth violence and crime is an important issue in London and must therefore be addressed. 

 

 

 

 

 

 

 

 

 

 

                                                           
15 Metropolitan Police, Serious Youth Violence across the MPS between 01/04/2011 to 31/03/2016, https://www.london.gov.uk/press-releases/assembly/choose-a-life-not-

a-knife 

 

https://www.london.gov.uk/press-releases/assembly/choose-a-life-not-a-knife
https://www.london.gov.uk/press-releases/assembly/choose-a-life-not-a-knife
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The journey so far – consultation and research findings 

This WSA programme has been created and co-produced in partnership with four schools in the borough of Croydon. Tender Education and Arts facilitated 15 

focus group consultations with students, parents, staff and governors from each school, as well as professionals from local young peoples’ support services. 

The focus groups were accompanied by individual participant questionnaires and all Tender consultation facilitators completed a reflective observation form. 

This triage of research methods enabled Tender to identify recurring themes between the different school community user groups which Tender then used to 

create a robust framework for the Whole School Approach. 

 

Drawing on the existing knowledge and expertise of Tender, who has delivered VAWG prevention education since 2003, we grouped the emerging themes 

under the core prevention messages Tender promote to prevent and reduce VAWG. This enables the framework to build on the consultation of participating 

school communities and be strengthened by wider VAWG prevention messages. The themes and prevention messages have been drilled down further and 

grouped together to create outcomes which are presented within the WSA framework concept wheel found in later in this document.  
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Core Tender prevention messages Recurring theme in WSA consultation  

Explore and understand unhealthy and abusive 

relationships  

Recognise abusive behaviour (named as threats, blackmail, guilt, bribery, flattery, sexual 

bullying, sexual and domestic violence) 

Understand the dynamics of a healthy, respectful, trusting 

and equal relationship 

Understand and practise how to have heathy relationships with others 

Promote gender equality and challenge gender stereotyping  Explore a diverse range of role models 

Explore forms of masculinity  

Promote safety, free from bullying and harassment on and 

off line 

Increase support for children and young people during transition periods 

Increase understanding of cyberbullying, online grooming and online safety  

Increase understanding of the links between social media and reduced self-worth 

Recognise and understand the impact of peer pressure to develop negative attitudes and 

behaviours 

Promote sexual responsibility  Greater understanding of sexual bullying 

Increased understanding of grooming within peer groups 

Explore and understand consent and identify pressure into sex  

Understand choice and responsibility 

Explore the impact of exposure to pornography  

Understand the root cause of Violence Against Women and 

Girls and Serious Youth Violence 

Explore the fear children and young people experience because of local gang culture 

Promote help seeking and support  A need for confidential spaces where students can be heard without judgement 

Encourage external services to engage more with schools 
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Questionnaires 

To explore 3 core WSA themes further, the questionnaire data gives a taste of the feedback from primary school and secondary school teachers and parents. 

167 surveys were completed.                                                                                                                                                                                                               

Issues stakeholders feel should be addressed by schools include: 

 

Gender equality and gender stereotyping 

‘Healthy relationships, I would like us to bond more well. Gender equality.’ Student 

Within the questionnaires given to staff, students and community stakeholders, participants were asked an open-ended question about what issues they 

would like to see a WSA address. This approach was used to gain knowledge of what was understood, unprompted, as being fundamental to the 

programme. Gender equality and gender stereotyping was repeatedly named by all three groups. It is significant that participants are independently naming 

gender equality and gender stereotyping as issues that should be taught in schools and that they can link it as contributing factors to VAWG and SYV, 

demonstrating its importance within a WSA framework. 

• 71% of Croydon services named gender inequality, gender expectations and gender stereotypes as issues affecting young people’ 

‘Support available, gender expectations, norms and stereotypes around masculinity and femininity, sexual harassment - face to face and online –, consent, 

challenging gender norms, sexual violence myths and rape culture.’ Stakeholder 

• 40% of secondary school students named gender equality as a subject to be explored in school  

‘Gender equality - fair treatment/expectations of women’ Student 

‘Sexuality, domestic abuse, gender equality’ Student 

• 11% of staff named gender equality, explicitly boys’ attitudes towards girls, as an issue that needs to be addressed 

 ‘Boys’ attitudes towards girls, how they speak to each other’ Teacher 

‘Boys’ attitudes to girls/women, respect of each other, self-esteem in girls’ Teacher 
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What prevents children and young people seeking help at school and gaining the support they’re entitled to?  

As the aim of a WSA is to prevent violence and abuse in the future lives of the participants and reduce the number of people within the school community 

experiencing VAWG or SYV, it is important to consider help seeking within the school environment. As evidence shows that VAWG and SYV is highly 

prevalent, the consultation considered the factors that prevent young people seeking help within school. The below data demonstrates the importance of 

focusing on help seeking and having clear and accessible support pathways for young people incorporated in a Whole School Approach. It also shows us 

that shame and fear are still huge weights on the shoulders of children and young people which keeps them from accessing the support they are entitled 

to. 

All stakeholder groups named fear as a key factor in preventing young people from asking for help. 

• 100% of parents named fear as a reason for not asking for help. They explicitly named fear of being judged or not being understood. 

‘Embarrassment, fear of being judged, worrying no one will understand.’ Parent 

• 45% of Croydon services named the fear of being judged as a reason for not seeking help.  

‘Fear of being judged by peers and professionals. They might also not be aware they need help- they may see it as normal.’ Stakeholder 

• 54% of staff named fear – explicitly they named the fear of being punished, fear of being humiliated, fear of being excluded, fear of being 

judged, fear of consequences, fear of more abuse from the perpetrator(s) and fear of not being believed. 

‘Shame/fear/guilt, no full-time, easily accessible school counsellor’ Teacher 

‘Being scared about repercussions, being judged that they were in that situation’ Teacher 

‘Fear of other people finding out, embarrassment, fear they won’t be believed/supported, belief that they are to blame’ Teacher 

• 15% of secondary students also named fear, as well as 35% of primary school students. 

‘Because they're scared of what might happen to them and are afraid to confront the teacher’ Student 

‘Because they would think it is easier to keep it to themselves rather than to tell an adult or friend’ Student 
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‘They might not know who to trust to tell private information to, and may be scared to get in trouble for having apps they’re not supposed to 

have.’ Student 

‘Too scared or embarrassed to say. Have the feeling that the situation could leak and become worse’ Student 

 

Shame, embarrassment and humiliation were factors highlighted by all groups as key to preventing young people from seeking help. 

• 33% of teachers said they thought shame stopped young people talking about their experiences of abuse and violence. 

‘Fear of humiliation, peer pressure, image conscious, self-resentment’ Teacher 

‘Embarrassment and shame’ Teacher 

‘Language - finding the right words. Fear’ Teacher 

 

• 33% of parents named shame as a factor in preventing children and young people seeking help. 

‘Embarrassment and being shy. Being ridiculed’ Parent  

‘Embarrassment, fear, confusion.’ Parent 

‘Because they're scared and they don't want anyone to know.’ Parent  

 

• 32% of primary students and 42% of secondary school students named embarrassment, shame and humiliation preventing help 

seeking. 

‘Because they might feel embarrassed or a bit scared. As it’s personal and they may be scared to share it.’ 

‘They might find it hard because it is embarrassing’ 

‘Threats, embarrassment, humiliation’ 

‘Being embarrassed about their situation – insecure’ 
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The information above is drawn directly from the questionnaires of primary school students, secondary school students, parents, school staff and outside 

organisation stakeholders who participated in the development of the framework. Their feedback and words help to draw to the surface the collective voice of 

the school community and show a sample of common themes desired by all to be incorporated into a WSA. It is possible to say that all the school community 

desire and name the value of healthy relationship education in the prevention of violence and abuse occurring in the lives of young people in the future and 

also reducing victimisation and abusive behaviours in the lives of participants now. We can understand that a strong voice within all groups are aware of the 

root causes of VAWG being gender inequality and believe this should therefore be addressed within the WSA framework to successfully prevent VAWG and 

SYV. It is insightful and clear that children and young people carry the heavy weights of shame and fear when they’re experiencing abuse and violence which 

prevent them accessing the support they are entitled to. This speaks clearly about the need for safe spaces, free from judgement to be established and 

fostered in schools embedding a WSA.  

Whole School Approach Desk-based Research  

As well as being led by the consultations with the four schools, this programme has been informed by extensive desk based research.  Through researching 

WSA programmes both nationally and internationally, along with prevention education interventions, Tender have created a WSA framework that is robust and 

well-informed. Below are three case studies of gender-based violence prevention interventions and the impact achieved, followed by two case studies 

reviewing the effectiveness of a WSA to the prevention of serious youth violence. These case studies were of particular significance when developing the 

WSA framework.  

 

 

Lack of knowledge of support services 

Lack of knowledge and not knowing who to trust was identified by parents, teaching staff and youth related services as a factor that prevents young 

people seeking help when they are experiencing abuse and violence. 

• 100% of parents named “not knowing where to turn for help” as a factor that prevented children and young people reaching out. 

• 29% of services around Croydon see “not knowing where to ask for help” as a reason for not seeking help. 

• Around 12% of staff name “not knowing where to ask for help” as a reason for not seeking help. 
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Gender-based violence prevention 

 

The Social Norms and Bystander Intervention Programme was implemented in American universities and consisted of a rape-prevention programme for 

men and a risk-reduction programme for women. It was carried out with college students living in the same campus community.16 By targeting groups of students 

living in the same community the programme aimed to reduce sexual aggression by changing the norms that serve to condone sexual violence.  

Men participated in a 90minute workshop which was followed up 4 months later with a 1 hour booster workshop. The programme was evaluated after 4 months 

and again after 7 months. At the 4-month evaluation, male participants showed signs of being less engaged in sexually aggressive behaviour, however at the 7 

month evaluation point the rates in sexual assault had returned to similar levels than before the intervention.  

This leads us to conclude that the programme was successful in changing perceptions of sexual aggressive behaviour directly after the intervention, but it also 

illuminates a need for VAWG prevention to be more intensive and especially continuous to foster permanent outcomes. 

Safe Dates Whole School Approach: an intimate partner relationship abuse prevention programme that is designed for students aged 11-18 to increase of 

relationship abuse and equip them with skills to prevent relationship abuse in their own relationships.17 

The program consists of 5 components: 

• A ten sessions relationship abuse curriculum project 

• Watching a play about relationship abuse 

• A relationship abuse poster contest 

• Paternal newsletter and communications about the programme 

• Teacher training  

                                                           
16 Gidycz, C. A., Orchowski, L. M., & Berkowitz, A. D. (2011). Preventing Sexual Aggression Among  College Men: An  Evaluation of a Social  Norms and Bystander Intervention 

Program. Violence Against Women 17(6), 720 –742. 

17 Foshee, Vangi A.; Langwick, Stacey “Safe Dates - An Adolescent Dating Abuse Prevention Curriculum” Minnesota: Hazalden. (2010, second edition) 
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The evaluation was conducted over a four-year period. One month after the sessions were delivered, and then once a year for four years by self-administrated 

questionnaires.  

• One month after the intervention showed that the schools who received the programme reported less psychological perpetration, less sexual violence, 

and less violence perpetrated against a current intimate partner compared to the control group. 

• After 1, 2 and 3 years there was reduced psychological abuse reported, however there was an increase to moderate physical and sexual violence and 

abuse perpetrated.  At all three follow-ups in the treatment schools there continued to be less relationship violence victimisation compared to the 

control group. 

• After 4 years, the follow-up results showed reduced reports of violent perpetration compared to the control group. 

This shows that the programme was effective in preventing relationship abuse and reducing relationship abuse among students already perpetrating abusive 

behaviours in their relationships. Compared to the control group, participants showed less psychological, physical, and sexual dating violence perpetration, less 

acceptance of relationship abuse, stronger communication and anger management skills, less of a tendency to gender stereotype, and a greater awareness of 

external relationship abuse services. Despite these positive outcomes, the evaluation also showed that a number of positive behavioural effects disappeared or 

became less effective after one year.  

This study evidences the importance of a continuous and in-depth approach to relationship abuse education to maintain prevention and reduction outcomes to 

gender-based violence. 

Preventing domestic abuse and violence to women and girls through secondary school education – A Whole School Approach by Nottinghamshire 

Domestic Violence Forum 

The Whole School Approach took place within three secondary schools in the county of Nottinghamshire, UK over two years. Each school participated in a 

series of building blocks built on a foundation of gender-based prevention messages. 

The key components were: 

• Curriculum lessons 

• A PSHE project 

• A whole school campaign 

• In house media campaigning 
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• Policy updates 

• Whole school training  

• Specialist staff training  

• Train the teacher training  

• Parent newsletter and parent evening stand 

• Targeted group work. 

The components were delivered with different ages with the expectation that students and staff would receive related but different messages through the two 

years in different educational formats and spaces. The school was regarded an expert in recommending when the components should be delivered and who 

were the appropriate audience.  The evaluation completed by Nottingham Trent University over the two years shows that young people could identify signs of 

healthy and unhealthy relationships after they participated in the project. Students could, for example, recognise that male violence is often rooted in a desire 

to gain control and there were also positive outcomes for people’s potential behaviour. But like the other studies, some attitudes showed themselves to be 

resistant to change, especially victim blaming attitudes.18 Because of this resistance, the Nottinghamshire Domestic Violence Forum argued “that the WSA 

needs to be part of the national curriculum, since coordinated and comprehensive proactive interventions that are integrated into wider educational programmes 

have been shown to work in the UK (Hague & Bridge, 2008).”19 

 
This research indicated that a Whole School Approach programme is effective and can have an impact, especially if it is collective, holistic and continuous. 

 

Serious Youth Violence Prevention 

A Whole School Approach can be fundamental to the prevention of serious youth violence and can be effective in tackling gang involvement.  

                                                           
18 Lee, D., Allwood, R., Weinstein, M. & Sullivan, K. (2015). Interviewer: ‘Are women and girls ever responsible for the domestic violence they encounter?’ Student: ‘No, well, 

unless they did something really, really bad …’. Journal of Gender Studies. 

19 Ibid 
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Catch 22 – Whole School Approach to tackling gang involvement 

By drawing on a variety of studies that evaluated the key components of serious youth violence reduction and prevention Catch22 suggest that the school 

climate and school connectedness are related to the risks of gang involvement.20 Studies of risk and protective factors associated with gang involvement 

commonly identified education as one of five key areas that can offer protectiveness against gang involvement.21 One research study shows that a higher 

connectedness to school led to better academic outcomes, including higher grades and fewer drop-outs, but also to reductions in problems including gang 

involvement: students with weaker school commitment and attachment were twice as likely to join a gang in adolescence as peers who had stronger bonds to 

school.22  

Catch22 reasons that by taking a whole school approach that addresses school climate and connectedness, schools can provide a protective environment for 

young people that discourages gang involvement and other risky behaviours.23  

 
The Liminality Group - “Engage, Influence and Inspire” 

The Liminality Group is a charity that is dedicated to preventing and reducing offending among children and young people. In 2016, they evaluated one of their 

programmes, “Engage, Influence and Inspire”, that they delivered in two sets of sessions (one six-week period, one three-week period) within a secondary 

school. The sessions focused on themes like crime and its consequences, personal identity, positive and negative situations, the influence of media and 

music, gangs and serious violence and skills for success.24 The aim of the project was to reduce the potential for exclusion from school, anti-social behaviour 

and offending - also drawing on research that shows that young people with a good attachment to school, positive relationships with teachers and an 

awareness of the benefits of educational achievement are less likely to exhibit deviant behaviour.25 All in all, the evaluation of the programme shows that it 

                                                           
20 Catch22 (2013): Whole School Approaches to tackling gang involvement 

21 Howell, J. (2010) ‘Gang Prevention: An Overview of Research and Programs’, Juvenile Justice Bulletin. Office of Juvenile Justice and Delinquency Prevention 

22 Catalano, R.F., Haggerty, K.P., Oesterle, S., Charles, B., Fleming, J. and Hawkins, D. (2004) ‘The importance of bonding to school for healthy development: 
Findings from the Social Development Research Group’. Journal of School Health. Vol 74:7 p252– 61. 

23 Catch22 (2013): Whole School Approaches to tackling gang involvement 

24 Monitoring and Evaluation Consulting (2016): Evaluation of The Liminality Group’s Engage, Influence and Inspire Programme in the Lilian Baylis Technological 
School. 

 
25 Fitch, K. (2009). Teenagers at risk: The safeguarding needs of young people in gangs and violent peer groups. London: NSPCC. 
https://www.nspcc.org.uk/globalassets/documents/research-reports/teenagers-at-risk-report.pdf 

https://www.nspcc.org.uk/globalassets/documents/research-reports/teenagers-at-risk-report.pdf
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increased the knowledge and understanding of the participating students of the dangers of youth violence and gangs and of the triggers for their own negative 

behaviour.26 At the same time, the programme also brought about positive changes in young people’s feelings and attitudes, as well as positive changes in 

their behaviour.27 The outcomes show promise and are a big step towards preventing SYV. However, the evaluation makes it clear that a more intensive and 

longer programme like a Whole School Approach, follow-up sessions and the inclusion and commitment of the school will lead to even more effective 

outcomes and sustain changes in the young people’s behaviour and attitude. 

 

This indicates that for lasting change to occur a Serious Youth Violence programme needs to be continuous and intensive. 

 

 

 

 

 

 

 

 

 

 

 

                                                           
26 Monitoring and Evaluation Consulting (2016): Evaluation of The Liminality Group’s Engage, Influence and Inspire Programme  in the Lilian Baylis Technological School. 

27 Ibid  
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How will it work? The Whole School Approach framework 

The Whole School Approach framework recommended by Tender has been developed with the intention of continuous prevention and reduction of VAWG 

and SYV through the hub of a school community. The framework draws on the impressive work of national and international gender-based violence 

interventions who have worked to identify the components of impactful prevention programmes. This has been coupled with the views of children, young 

people, teachers, parents, local Croydon youth services and Tender’s experiences of delivering VAWG prevention education.  

 

The framework consists of: 

• The overarching features of the programme which will maximise the effectiveness of the programme and result in lasting change 

• A concept wheel which illustrates the intended outcomes and how they will be reached  

• A process diagram showing the steps needed to establish a WSA  

• The intervention components of the WSA linked to the core messages of the programme and Ofsted’s requirements 

 

Overarching features of the programme 

 

The school is the expert  

For a Whole School Approach to maximise its effectiveness, it needs to listen to the needs of the school and the school’s users and shape the components to 

fit their needs and timetable. In short, a WSA should be holistic and not rigid; it should be adapted to meet the individual need of the school involved with the 

programme. The approach should be intersectional (Insectionality refers to the overlap between social categories such as race, class, and gender and 

recognises how they work together to create a greater web of disadvantage and inequality28) and ensure that the multiple experiences and needs of the 

school community are incorporated in the interventions by ensuring the appropriate experts are drawn into the school. 

                                                           
28 Crenshaw, Kimberle, ‘Mapping the Margins: Intersectionality, Identity Politics and Violence Against Women of Colour’, 1993 

http://socialdifference.columbia.edu/files/socialdiff/projects/Article__Mapping_the_Margins_by_Kimblere_Crenshaw.pdf
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We have learnt that young people and the adults who care for them are increasingly concerned about the pressures being placed on young people and how 

those pressures impact young peoples’ emotional wellbeing and self-esteem. To create a whole community change, the whole community must engage and 

this can only be done if the framework fits within the existing school structures and opportunities rather than expecting the school to fit with rigid components 

of the framework. Giving young people a voice and listening to that voice is vital to a WSA so the model has been created taking their opinions, suggestions 

and needs in mind, along with the support and input of staff and parents. 

A specialist worker  

A dedicated specialist worker is fundamental to establishing and embedding a Whole School Approach in a school community. They will be the person who 

will communicate with the school and build trusting relationships with the staff, students, parents and local youth services. They will deliver or co-ordinate the 

delivery of the WSA components, respond to the issues unearthed because of the work, support safeguarding processes, react to new opportunities 

presented by the school, be the trusted face of the programme and facilitate the prevention of VAWG and serious youth crime. Without a specialist worker, the 

programme is significantly more likely to have limited results or only a short-term impact. 

Use of drama and the arts 

A WSA to preventing VAWG and SYV should include use of drama and the arts. The PEACH study (Preventing Domestic Abuse for Children) published by 

the University of Central Lancashire explored preventive interventions in domestic abuse for children and young people under 18 in the general population. 

The study identified seven recommendations for best practice in the development of domestic abuse prevention work in schools, one of which was the ‘use of 

drama/theatre’ (Stanley et al. 2015,3)29. Drama is a highly effective method of engaging young people in experiential learning in a way that deepens their 

understanding of the issue in a way that other teaching styles cannot. Theatre is a key tool for several reasons; it enables young people to develop empathy 

by stepping into someone else’s shoes, provides the opportunity for rehearsal for change, creates an entry point for young people to explore sensitive issues 

from a safe distance, and increases self-esteem as it enables young people with different learning styles to access the topic and have an active role in the 

sessions.  

                                                           

29 Stanley N, Ellis J, Farrelly N, Hollinghurst S, Bailey S, Downe S. Preventing domestic abuse for children and young people (PEACH): a mixed knowledge scoping review. Public Health Res 

2015;3(7). 
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Length of programme The research highlights that isolated interventions are not as effective as longer term programmes, which involve the whole school 

and include healthy relationships education and signposting to support services for young people. Safer Dates, which is the only WSA reviewed to have 

conducted a long-term study of gender-based violence prevention outcomes may have been more effective if the programme had been continuous rather than 

a set of time limited inventions. From this, we conclude that to create lasting change the programme needs to be continuous and not time-limited. Tender’s 

experience and knowledge of developing a WSA model has led us to calculate that a specialist worker can manage two to three WSAs at one time.  
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The WSA concept wheel                                                                                                                                                                                                                    

This three-tier wheel draws on the work of promoting emotional health, well-being and resilience in primary schools.30 It works to present how the themes and 

core messages will be achieved within the school context, name the parties who will participate in achieving the outcomes and identify the spaces where the 

inventions will take place.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
30 Mclaughlin, C. Promoting emotional health, well-being and resilience in primary schools, Public policy institute for wales, 2016 

 

Tier Focus Explanation  

Tier one  Outcome 

and impact 

focus  

Outlines the condensed themes and 

core messages into outcomes that 

the approach intends to influence 

and shape  

Tier two Participants Identifies the people who will 

participate in the achievement of tier 

one. The arrows represent the 

communications, formal and 

informal which will be fostered 

through the programme. All of these 

groups will have the opportunity to 

communicate with each other.  

Tier three  Area of 

activity 

Names the area of activity that tier 

two may be involved with, or the 

stakeholder drawn on to achieve tier 

one. 
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WSA process model 

The model below provides a template, which is not rigid, but guides the process to building a relationship with the participating school and establishing the 

WSA interventions. The key to this model is the beginning steps, which places the emphasis on building a partnership with the school and planning together 

how the components are delivered. The model should work as a set of building blocks, starting from the bottom and moving upwards as the project 

progresses.   
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Whole School Approach Delivery Framework Summary 

The summary shows how the WSA key messages are reinforced throughout the school. Over the course of Years 6 – 11, the learning is repeated and expanded 

in an age-appropriate way. This programme provides a framework of how the WSA can be delivered. It is not prescriptive as each school’s WSA will be bespoke 

and respond to the needs of the school. Schools should draw upon elements of this WSA and implement them in a way that best fits the requirements of the 

school. 

Participants 
 

Projects Campaigns Whole School Events 

Year 6 New School, New Friends (Healthy Friendships) Celebrating Diversity International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Year 7 Celebrating Diversity Female Heroes International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Year 8 Relationship Abuse Experienced by Teenagers Protection or Pressure? 
(Exploring gangs and organised 
crime groups) 

International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Year 9 Protection or Pressure? (Exploring gangs and 
organised crime groups) 

It’s Not Your Fault International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Year 10 Promoting Positive Use of the Internet Consent International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Year 11 Support Someone and Sava a Life – The Role of 
the Friend (Healthy Relationships) 

Truth vs Image (The media’s 
impact on self-esteem) 

International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Whole Staff Basic Awareness Training  International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Teaching Staff Specialist Staff Training  International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 
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Pastoral Staff Specialist Staff Training 
Training Future Trainers 

 International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Young Peoples’ Support Services 
including VAWG and SYV 
services 

Assemblies 
Drop-in Sessions 
Posters, Leaflets 

 International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

Parents Parents’ Evenings 
Parents’ Newsletter 
Specialist Training Workshops 

 International Women’s Day 
International Day of the Elimination of 
Violence against Women/White Ribbon Day 
Diversity Day Event 

 

Ofsted  

Ofsted judgements for overall effectiveness  

By implementing a WSA, a significant contribution to achieving outstanding or good judgements for overall effectiveness31 by Ofsted are likely. The tables 

below incorporate the applicable judgements and the grade descriptions which enable a school to evidence the outstanding practise that has happened 

because of the WSA. 

Safeguarding  

Ofsted’s guidance for ‘Inspecting safeguarding in early years, education and skills settings32’ includes a comprehensive list of issues which would require 

safeguarding action to be initiated. The WSA programme would support the identification of the below listed issues, increase the confidence of staff to respond 

effectively by providing training and informal support and the worker would be able to involve appropriate specialist partners to support the young person with 

the followings safeguarding issues:  

 

• physical, sexual or emotional abuse 

• bullying, including online bullying and prejudice-based bullying 

• racist, disability, homophobic or transphobic abuse 

                                                           
31 https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015  
32 https://www.gov.uk/government/publications/inspecting-safeguarding-in-early-years-education-and-skills-from-september-2015/inspecting-safeguarding-in-early-years-education-and-
skills-settings 

https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
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• gender-based violence, or violence against women and girls 

• child sexual exploitation and trafficking 

• the impact of new technologies on sexual behaviour, for example ósextingô and accessing pornography 

• teenage relationship abuse 

• issues that may be specific to a local area or population, for example gang activity and youth violence 

• domestic violence 

• female genital mutilation 

• forced marriage 

 

The signs that demonstrate successful safeguarding arrangements are also incorporated into the fabric of the programme’s delivery and will be met by the 

WSA. The named signs in the guidance include: 

 

‘Children and learners are protected and feel safe. Those who are able to communicate know how to complain and understand the process for doing so. 

There is a strong, robust and proactive response from adults working with children and learners that reduces the risk of harm or actual harm to them. Adults 

working with them know and understand the indicators that may suggest that a child, young person or vulnerable adult is suffering or is at risk of suffering 

abuse, neglect or harm and they take the appropriate and necessary action in accordance with local procedures and statutory guidance.’ 

 

‘Children and learners can identify a trusted adult with whom they can communicate about any concerns. They report that adults listen to them and take their 

concerns seriously. Where children or learners have been or are at risk, the trusted adult has been instrumental in helping them to be safe in accordance with 

agreed local procedures.’  

 

‘Children and learners are protected and helped to keep themselves safe from bullying, homophobic behaviour, racism, sexism and other forms of 

discrimination. Any discriminatory behaviours are challenged and help and support are given to children about how to treat others with respect.’ 

 

‘Adults understand the risks posed by adults or learners who use technology, including the internet, to bully, groom, radicalise or abuse children or learners. 

They have well-developed strategies in place to keep children and learners safe and to support them to develop their own understanding of these risks and in 

learning how to keep themselves and others safe.’ 
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‘Leaders and staff make clear risk assessments and respond consistently to protect children and learners while enabling them to take age-appropriate and 

reasonable risks as part of their growth and development.’ 

‘Children and learners feel secure and, where they may present risky behaviours, they experience positive support from all staff.’ 

 

Spiritual, moral, social and cultural development 33 

All of the activities have been designed to reflect the core principles of SMSC development. By embedding the WSA there is a variety of 

opportunities for students and the wider school community to expand their SMSC understanding. Here several pertinent achievable outcomes 

are listed:   

The spiritual development of pupils is shown by their:  

• ability to be reflective about their own beliefs, religious or otherwise, that inform their perspective on life and their interest in and respect for different 
people’s faiths, feelings and values 

• use of imagination and creativity in their learning 

• willingness to reflect on their experiences 

 

The moral development of pupils is shown by their: 

• ability to recognise the difference between right and wrong and to readily apply this understanding in their own lives, recognise legal boundaries 
and, in so doing, respect the civil and criminal law of England  

• understanding of the consequences of their behaviour and actions interest in investigating and offering reasoned views about moral and ethical 
issues and ability to understand and appreciate the viewpoints of others on these issues. 

The social development of pupils is shown by their: 

• use of a range of social skills in different contexts, for example working and socialising with other pupils, including those from different religious, 
ethnic and socio-economic backgrounds 

• willingness to participate in a variety of communities and social settings, including by volunteering, cooperating well with others and being able to 
resolve conflicts effectively 

                                                           
33 https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015 

https://www.gov.uk/government/publications/school-inspection-handbook-from-september-2015
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The cultural development of pupils is shown by their:  

• willingness to participate in and respond positively to artistic, musical, sporting and cultural opportunities 

• interest in exploring, improving understanding of and showing respect for different faiths and cultural diversity and the extent to which they 
understand, accept, respect and celebrate diversity, as shown by their tolerance and attitudes towards different religious, ethnic and socio-
economic groups in the local, national and global communities 

 

Lessons and project outlines 

This programme includes a comprehensive collection of projects, lessons and staff training. We encourage schools to select the issues they feel are most 

prevalent in their school and relevant to their young people. The whole school approach is incorporated into various areas of the school environment including 

the PSHE curriculum, staff training, campaigning, targeted group work and whole school events. Each of the interventions can be adapted to meet the needs 

and fit with the schools existing structure. For example, it is possible to deliver a campaign as a targeted group work intervention if this is what the school feel 

is appropriate for their learners. 

Projects  

Projects will be delivered over the course of one term during PSHE lessons, ideally over 10 hours. They will be delivered by either a WSA specialist worker or 

the class teacher if they have received appropriate training. The projects deliver age appropriate content which builds on the previous year’s project material. 

All projects explore the key themes of this WSA in relation to both the digital and physical world. It is vital that digital technology and young peoples’ online 

presence is addressed throughout this work as young people are negotiating their place within the digital era. 

Campaigns 

Each year group will work annually to create awareness raising campaigns that seek to prevent VAWG and SYV by addressing the key messages outlined in 

the WSA. Campaigns may be created and developed over the course of a term through curriculum lessons such as PSHE or during form time, or may be 

delivered as targeted group work, to a sub group of students such as the student council or a society. Providing young people with opportunities to take 

constructive platforms against inequality and abuse has a range of positive outcomes:  

• Young people’s confidence, organisational skills and leadership skills are increased through this work 

• Creating young role models who reject inequality, discrimination and abuse reduces stigma around these issues and encourages young people to create 

positive and inclusive environments for all their peers enabling them to speak out safely when they see injustice in their lives 

• Peer education challenges social norms that tolerate or condone abusive attitudes and helps messages to engage young people effectivel 
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Whole School and Community Events 

Throughout the course of the academic year, the whole school community including staff, students, parents, governors and local community support services 

for young people will have the opportunity to engage in the key prevention messages outlined in this WSA through a programme of events. 

Below you can see the projects and campaigns are organised by year group. Since the whole school and community events are addressed to all stakeholders 

(students, school staff, parents, young people’s support services) they will be outlined as a whole underneath the year groups activities. 
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Year 6 
 

Project: New School, New Friends 

Description: 

Students will define what makes a relationship healthy or unhealthy, focusing on their current and future friendships, both in the digital and physical world. They 

will be able to recognise early warning signs of abusive or controlling behaviour as well as the excuses that abusers may give for their abuse. Using script work 

and role play, students will put themselves in someone else’s shoes to develop empathy and explore conflict resolution as well as personal boundaries and 

coercion. This project strives to eliminate victim blaming attitudes which place the pressure on girls to resist abuse and makes it clear to students that the fault 

of any violence or abuse always lies with the abuser; lifting the stigma on victims and allowing them to disclose harm. Young people will explore their own 

personal boundaries and will rehearse challenging scenarios that enable them to develop confidence in asserting their own agency. Young people learn who to 

speak to if someone is making them feel uncomfortable about anything. They will explore feelings around moving schools and will discuss forming new 

relationships and friendship groups in line with their healthy relationships work. 

                                                           
34 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf  
35 Ibid  

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people can identify 
what positive respectful relationships 
based on equality are 
 
They will develop increased confidence 
and empowerment enabling positive 
choices to be made. 
 
Children can recognise the excuses for 
abusive behaviour 
 
Children and young people view sexual 
and domestic abuse as unacceptable 
 
They can identify the warning signs and 
myths of an unhealthy relationship 
 

 
Increased healthy 
relationship with self 
 
Increased healthy 
relationship with others 
 
Reduced cyber abuse 
and grooming 
 
Settled and well-
adjusted transition 
 
Reduced number in 
gangs 

 
Effective leadership and management 

Leaders and governors have created a culture 
that enables pupils and staff to excel... 
Relationships between staff and pupils are 
exemplary. 
 
Pupils’ spiritual, moral, social and cultural 
development…are at the heart of the school’s 
work 
 
Leaders promote equality of opportunity and 
diversity exceptionally well… the ethos and 
culture of the whole school prevents any form of 
… discriminatory behaviour. Leaders, staff and 
pupils do not tolerate prejudiced behaviour 
 

 
Ofsted recommendations for SRE: 

Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE 34  
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard35 
 
 
 
 
 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf


35 
 

                                                           
36 KS2 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf  
37 Ibid  
38 ibid 
39 ibid 
40 ibid 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people will learn their 
rights according to the UN’s Rights of the 
Child 
 
Children and young people will identify 
where to seek support 
 
Children and young people will know how 
to disclose 

 
 

 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences… 
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings… 
 
 

 
KS2 PSHE Association guidelines: 
How pressure to behave in unacceptable, 
unhealthy or risky ways can come from a 
variety of sources, including people they know 

and the media36 

 
 
To resolve differences by looking at 
alternatives, seeing and respecting others’ 
points of view, making decisions and explaining 
choices37 
 
To recognise when they need help and to 
develop the skills to ask for help, to use basic 
techniques for resisting pressure to do 
something dangerous, unhealthy, that makes 
them uncomfortable or anxious, or that they 
think is wrong38 
 
Understanding that they have the right to 
protect their body from inappropriate and 
unwanted contact; understanding about good 
and not so good feelings, a vocabulary to 
describe their feelings to others and to develop 
simple strategies for managing feelings39 
 
To recognise that they share a responsibility for 
keeping themselves and others safe, when to 
say ‘yes’, ‘no’, ‘I’ll ask’, and ‘I’ll tell’ including 
knowing that they do not need to keep secrets 
which upset or make them feel 
uncomfortable.40 
 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Campaign: Celebrating Diversity  

Description: 

Students will create an art exhibition/installation that explores aspects of their identity. Students will develop self-worth through identifying their strengths and 

what they value about themselves, and will be encouraged to champion peers and the local community, celebrating their differences. The campaign will focus 

on aspects of young peoples’ identity that cannot always be seen; rather than creating an exhibition of ‘selfies’, students will share work that celebrates their 

strengths, personalities and skills. Whilst some students may choose to focus on aspects of their physical appearance that they feel are a part of their identity, 

such as their eyes or hair, it is important to place emphasis on the non-physical aspects of young people and to champion these. Students will be encouraged 

to recognise the diversity of people within their school and the local community and will research and celebrate role models from a range of diverse cultural 

contexts who have made history by challenging the status quo. This campaign will encourage students to develop empathy and build relationships with their 

peers based on equality and respect. This campaign will encourage young people to have open and honest conversations about diversity and discrimination 

and to consider positive, active solutions to inequality. 

                                                           
41 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about…their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation. 
 

 
 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Students can identify what positive 
respectful relationships based on equal 
power are. 
 
Students will have increased confidence 
and empowerment enabling positive 
choices to be made.   

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
 

 
Effective leadership and management 
Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form of… discriminatory behaviour. 
Leaders, staff and pupils do not tolerate 
prejudiced behaviour.  

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE.41 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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42 Ibid 
43 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people have 
respectful relationships with their peers 
 

 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Pupils’ spiritual, moral, social and cultural 
development…are at the heart of the school’s 
work 
 
 
 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely.  
 
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences… 
 
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
 
 
 

 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard.42 
 
KS3 and 4 PSHE Association Guidelines:                          
What being part of a community means and to 
appreciate the range of national, regional, 
religious and ethnic identities in the United 
Kingdom43 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation. 
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Year 7 
 

Project: Celebrating Diversity 

Description: 

Students will develop self-worth through identifying their strengths and what they value about themselves, and will be encouraged to champion peers and the 

local community, celebrating their differences. They will be encouraged to recognise the diversity of people within their school and the local community and will 

research and celebrate role models from a range of diverse cultural contexts who have made history by challenging the status quo. They will challenge negative 

stereotypes surrounding gender, race and sexuality. This project will encourage students to develop empathy and will provide them with a greater understanding 

of how to support others who may face barriers to seeking help. 

                                                           
44 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
45 Ibid  
46 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people can identify 
what positive, respectful relationships 
based on equality are and have increased 
confidence and empowerment, enabling 
positive choices to be made   
 
Children and young people can identify 
where to seek support 
Children and young people know their 
rights, according to the UN’s Rights of the 
Child 
 
Children and young people know how to 
seek support 
 
Children and young people have 
respectful relationships with their peers 
 

 
Increased healthy 
relationship with self 
 
Increased healthy 
relationship with others 
 
Spaces safe from 
judgement and blame 
 
Settled and well-
adjusted transition 
 
Freedom of gender and 
sexuality expression 

 
Effective leadership and management 
Leaders and governors have created a culture 
that enables pupils and staff to excel... 
Relationships between staff and pupils are 
exemplary.  
 
Pupils’ spiritual, moral, social and cultural 
development…are at the heart of the school’s 
work. 
 
Leaders promote equality of opportunity and 
diversity exceptionally well… the ethos and 
culture of the whole school prevents any form of 
… discriminatory behaviour. Leaders, staff and 
pupils do not tolerate prejudiced behaviour.  
 
 
 
 
 

 
Ofsted recommendations for SRE: Promote all 
forms of equality, respect and understanding of 
everyone, regardless of faith (or no faith), race, 
gender, disability and sexual orientation 
through your staff and your whole-school 
approach to SRE44 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard45 
 
KS3 and 4 PSHE Association Guidelines: 
To recognise their personal strengths and how 
this affects their self-confidence and self-
esteem46 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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47 Ibid  
48 ibid 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people are more 
aware of sexual and domestic violence in 
relation to the eight protected 
characteristics. 

 
 
 

 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences… 
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils understand how their education equips 
them with the behaviours and attitudes 
necessary for success in their… adult life.  
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings… 
 
 
 
 
 

 
To understand that self-esteem can change 
with personal circumstances, such as those 
associated with family and friendships, 
achievements and employment47 
 
That identity is affected by a range of factors, 
including the media and a positive sense of 
self48 
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Campaign: Female Heroes 

Description: 

Students will create an exhibition that celebrates inspiring women throughout history and from the present day. Students will work together in small groups to 

champion successful women from the local area. They may choose to create posters, photographs, art work, digital media, stories, poetry or theatre. This 

campaign will raise aspirations amongst female students and will encourage male students to respect their female peers.  

 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Students will have an increased 
knowledge of successful and inspirational 
women from history and the present day  
 
Female students' aspirations will be raised  
 
Female students will feel empowered to 
pursue career goals  
 
 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Encourage students to 
celebrate achievements 
of women and to raise 
aspiration amongst 
female students 

 
Effective leadership and management 
Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form of… discriminatory behaviour. 
Leaders, staff and pupils do not tolerate 
prejudiced behaviour. 

 
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE49 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard50 

                                                           
49 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
50 Ibid  

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about..their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens… 
 

 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Male students will be empowered to 
respect their female peers, meaning that 
students will develop relationships based 
on respect and equality 
 
 

 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Quality teaching, learning and assessment  
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences...  
 
Pupils love the challenge of learning and are 
resilient to failure. They are curious, interested 
learners who seek out and use new information 
to develop, consolidate and deepen their 
knowledge, understanding and skills.  
 
Teachers demonstrate deep knowledge and 
understanding of the subjects they teach… They 
identify pupils’ common misconceptions and act 
to ensure they are corrected.  
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings.  

 
KS3 and 4 PSHE Association Guidelines: 
To understand the pernicious influence of 
gender double standards51 
 
To recognise that they have the same rights to 
opportunities in learning and work as all other 
people 52  
 
To recognise and challenge stereotypes; 
and/or family or cultural expectations that may 
limit their aspirations53 

                                                           
51 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
52 Ibid 
53 Ibid  

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about…their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
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Year 8 
 

Project: Relationship Abuse Experienced by Teenagers 

Description: 

Building on the Year 6 learning, students will define what makes a relationship healthy or unhealthy, looking specifically at intimate partner relationships. They 

will be able to recognise early warning signs of abusive or controlling behaviour as well as the excuses that abusers may give for their violence. Students will 

gain a greater understanding of the laws relating to domestic abuse and sexual violence, including sexting, and the barriers faced by victims who are seeking 

support, including in relation to the eight protected characteristics. This will enable them to challenge commonly held myths around domestic abuse and sexual 

violence which contribute to a victim blaming culture.  Through a variety of drama-based exercises, students will develop empathy and explore personal 

boundaries, with emphasis being placed on sexual consent and coercion. They will learn who to speak to when seeking support. 

 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people view sexual and domestic 
violence as unacceptable 
 
Young people can identify the warning 
signs and myths surrounding domestic 
and sexual violence     
 
Young people can identify what positive 
respectful relationships based on equal 
power are 
 
They will have increased confidence and 
empowerment, enabling them to make 
positive choices 
 
Young people have respectful 
relationships with their peers        
Young people are aware of their rights, 
according the UN’s Rights of the Child 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Reduced cyber abuse 
and grooming 
 
Reduced number in 
gangs 
 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
 

 
Effective leadership and management 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk, or who are the subject of 
a multi-agency plan.  
 
Quality teaching, learning and assessment  
Teachers demonstrate deep knowledge and 
understanding of the subjects they teach... They 
identify pupils’ common misconceptions and act 
to ensure they are corrected.  
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE 54 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard55 
 
KS3 and 4 PSHE Association Guidelines: 
The qualities and behaviours they should 
expect and exhibit in a wide variety of positive 
relationships (including teams, class, 
friendships, etc)56 
 

                                                           
54 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
55 Ibid  
56 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people are more aware of sexual 
and domestic violence in relation to the 
eight protected characteristics) 
 
Young people can identify where to seek 
support and how to disclose 

 
Freedom of gender and 
sexuality expression 

 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences... 
  
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils understand how their education equips 
them with the behaviours and attitudes 
necessary for success in their…adult life.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about...their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active...  
 

 
The features of positive and stable 
relationships (including trust, mutual respect, 
honesty, equality) and those of unhealthy 
relationships (including imbalance of power, 
coercion, control, exploitation, abuse of any 
kind)57 
 
To recognise bullying and abuse in all its forms 
(including prejudice-based bullying both in 
person and online/via text, abuse, exploitation 
and trafficking) and to have the skills and 
strategies to manage being targeted or 
witnessing others being targeted 58     
 
To feel confident about the unacceptability of 
sexist, homophobic, biphobic, transphobic, 
racist and disablist language and behaviour, 
the need to change it and how to do so 59 
 
To be aware of the support services available 
should they feel, or believe others feel, they are 
being abused or are in an unhealthy 
relationship and how to access them60 

 

 

 

 

 

                                                           
57 Ibid  
58 Ibid  
59 Ibid  
60 Ibid  
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Campaign: Protection or Pressure? 

Description: 

Students will create a digital campaign that can be circulated throughout the school during form time and assemblies, as well as being made available to parents 

and students via the website and e-newsletter. The campaign may include a series of posters, short films or a presentation. The digital campaign will focus on 

peer pressure and coercion and will explore the difference between behaviour that is protective, compared with that which is pressurising or coercive. 

 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Students will explore how pressurising or 
coercive behaviour is often disguised by 
peers as offering 'protection' 
 
Students will be able to identify the early 
warning signs of coercive behaviour 
Students will have increased knowledge 
around the laws relating to various forms 
of youth crime 
 
Students will have increased knowledge 
of the local and national support services 
available to them   

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Reduced cyber abuse 
and grooming 
 
Reduced numbers in 
gangs 
 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 
 

 
Effective leadership and management 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk or who are the subject of a 
multi-agency plan.  
 
Leaders’ work to protect pupils from 
radicalisation and extremism is exemplary. 
Leaders respond swiftly where pupils are 
vulnerable to these issues. High quality training 
develops staff’s vigilance, confidence and 
competency to challenge pupils’ views and 
encourage debate. 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE61 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard62 
 
PSHE Association Guidelines KS3 and 4: 
To recognise the qualities and behaviours they 
should expect and exhibit in a wide variety of 
positive relationships 63 
 
To know the laws relating to the carrying of 
offensive weapons64 
 
To recognise peer pressure and have 
strategies to manage it65 
 
 

                                                           
61 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf  
62 Ibid 
63 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
64 Ibid 
65 Ibid  

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
 

 
 
 

 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject 
content progressively and constantly demand 
more of pupils. Teachers identify and support 
any pupil who is failing behind, and enable 
almost all to catch up.  
 
Pupils love the challenge of learning and are 
resilient to failure. They are curious, interested 
learners who seek out and use new information 
to develop, consolidate and deepen their 
knowledge, understanding and skills. They thrive 
in lessons and also regularly take up 
opportunities to learn through extra-curricular 
activities.  
 
Personal development, behaviour and welfare 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to 
take rapid and appropriate action to resolve any 
concerns they have.  
 
 
 
 
 

 
About the difference between friendship groups 
and gangs and how to access appropriate 
support66 

                                                           
66 Ibid  
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Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about…their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils have an excellent understanding of how 
to stay safe online and of the dangers of 
inappropriate use of mobile technology and 
social networking sites.  
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Year 9 
 

Project: Protection or Pressure 

Description: 

Students will explore the representation of gang culture in the media and music and will be encouraged to reflect on this in relation to their own sense of identity 

and self-worth. Students will explore the hierarchal structure of gangs and, through role play and script work, will develop empathy and an understanding of why 

a young person may become involved with a ‘gang’ and the impact that gang involvement and serious youth violence has on the families of those involved, as 

well as the individual and the wider community. Students will learn the legal definition of a ‘Gang’ or ‘Organised Crime Group’ (OCG) and will learn statistics and 

the various laws surrounding gang affiliation and serious youth violence in a wider context. They will be able to recognise the early warning signs and subsequent 

stages of the grooming process. Students will define what makes a healthy and unhealthy relationship, focusing both on friendships and intimate partner 

relationships.  They will be encouraged through a variety of interactive exercises, to rehearse for challenging scenarios, exploring personal boundaries, sexual 

consent and coercion. They will learn who to speak to when seeking support. 

 

                                                           
67  Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
68 Ibid  

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people can identify what positive 
respectful relationships based on equal 
power are and have increased confidence 
and empowerment, enabling positive 
choices to be made  
 
Young people view sexual violence and 
domestic abuse as unacceptable 
 
Young people can identify the warning 
signs and myths     
 
Young people can identify where to seek 
support 
 
Young people know their rights according 
to the UN’s Rights of the Child 

 
Increased healthy 
relationship with self 
 
Increased healthy 
relationship with others 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 
 
Reduced numbers in 
gangs 

 
Effective leadership and management 
Pupils’ spiritual, moral, social and cultural 
development…are at the heart of the school’s 
work.  
 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk or who are the subject of a 
multi-agency plan.  
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE67 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard68 
 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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69 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf  
70 Ibid  
71 Ibid  
72 Ibid  
73 Ibid  

Learning Outcome WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people have respectful 
relationships with their peers                     

 
 
 
 

 
Leaders’ work to protect pupils from 
radicalisation and extremism is exemplary. 
Leaders respond swiftly where pupils are 
vulnerable to these issues. High quality training 
develops staff’s vigilance, confidence and 
competency to challenge pupils’ views and 
encourage debate.  
 
Quality teaching, learning and assessment  
Teachers are determined that pupils achieve 
well. They encourage pupils to try hard, 
recognise their efforts and ensure that pupils 
take pride in all aspects of their work. Teachers 
have consistently high expectations of all pupils’ 
attitudes to learning.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences ...  
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils understand how their education equips 
them with the behaviours and attitudes 
necessary for success in their next stage of … 
their adult life.  
 
 
 

 
KS3 and 4 PSHE Association Guidelines: 
The qualities and behaviours they should 
expect and exhibit in a wide variety of positive 
relationships69 
 
Laws relating to the carrying of offensive 
weapons; strategies for managing pressure to 
carry a weapon70 
 
That identity is affected by a range of factors, 
including the media and a positive sense of 
self71 
 
When the sharing of explicit images may 
constitute a serious criminal offence72 
 
Strategies for managing pressure to join a 
gang or group and how to access support73 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Campaign: It’s Not Your Fault 

Description: 

This campaign will address victim-blaming attitudes that surround victims of domestic abuse and sexual violence, and serious youth violence including gangs 

or OCGs. Students will create a series of scenes and poems that seek to develop empathy through addressing the early warning signs of abuse as well as the 

barriers victims face when seeking support. The campaign will explore the role of a friend in supporting a victim and will signpost to relevant support services.   

 

Learning Outcome WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to 
take rapid and appropriate action to resolve any 
concerns they have.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about …their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens ...  
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74 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
75 Ibid 
76 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
77 Ibid 
78 Ibid 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people view sexual 
and domestic violence as unacceptable 
and can identify the warning signs and 
myths     
 
Young people will be able to challenge 
comments that blame victims for the 
abuse they have experienced 
Young people will know how to 
appropriately support a friend who is 
being abused 
 
Participants will have an increased 
awareness of the local and national 
services offering support 

 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Freedom of gender and 
sexuality expression 

 
Effective leadership and management 
Pupils’ spiritual, moral, social and cultural 
development … are at the heart of the school’s 
work.  
 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted.  
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk or who are the subject of a 
multi-agency plan 
 
Quality teaching, learning and assessment  
Teachers demonstrate deep knowledge and 
understanding of the subjects they teach... They 
identify pupils’ common misconceptions and act 
to ensure they are corrected.  
 
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject 
content progressively and constantly demand 
more of pupils. Teachers identify and support 
any pupil who is failing behind, and enable 
almost all to catch up.  
 
 
 
 
 

 
Ofsted SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE74  
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard.75 
 
KS3 and 4 for PSHE Association Guidelines: 
The characteristics and benefits of positive, 
strong, supportive, equal relationships76 
 
The impact of domestic abuse77 
 
To understand the influence of gender double 
standards and victim-blaming78 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

  Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences...  
 
Personal development, behaviour and welfare 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about … their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils have an excellent understanding of how 
to stay safe online and of the dangers of 
inappropriate use of mobile technology and 
social networking sites.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens...  
 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
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Year 10 
 

Project: Promoting Positive Use of the Internet 

Description: 

Students will be encouraged to become skilled, digital citizens by using digital technology to create a prevention campaign that reflects the key themes of this 

WSA. Students will learn the laws around cyber abuse, sexting and revenge porn and will be encouraged to consider the impact that their use of social media 

at present may have on their future. They will explore their potential exposure to pornography and the impact of this on their self-esteem and sexual relationships. 

They will discuss their rights and what consent means in relation to the digital world. Students will explore how to use technology safely, considering the content 

that they share and how to manage privacy settings on a range of apps and websites, as well as taking time out from using it and why resting is important to 

their emotional wellbeing and academic performance. Students will develop self-worth through identifying their strengths and what they value about themselves 

and will explore how their relationship with the internet impacts on their self-esteem. Students will explore the influence of advertising and the media in relation 

to their self-worth and through use of scripts and film work, will be able to recognise the early warning signs, and subsequent stages of the online grooming 

process. Students will learn who to speak to when seeking support. 

 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people view sexual violence and 
domestic abuse as unacceptable and can 
identify the warning signs and myths.     
 
Young people can identify what positive 
respectful relationships based on equal 
power are and have increased confidence 
and empowerment, enabling positive 
choices to be made.   
 
Young people can identify where to seek 
support 
 
Young people have respectful 
relationships with their peers   
 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Reduced cyber abuse 
and grooming 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Effective leadership and management 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. 
 
Leaders and staff work effectively with external 
partners to support pupils who are at risk or who 
are the subject of a multi-agency plan.  
 
 
 
  

 
Ofsted recommendations for SRE: 
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE.79 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard.80 
 
 
 
 

                                                           
79 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
80 Ibid 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people will understand the laws 
around sexting, pornography and revenge 
porn in relation to young people aged 18 
and under.                

 Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form of direct or indirect 
discriminatory behaviour. Leaders, staff and 
pupils do not tolerate prejudiced behaviour.  
 
Quality teaching, learning and assessment  
Pupils love the challenge of learning and are 
resilient to failure. They are curious, interested 
learners who seek out and use new information 
to develop, consolidate and deepen their 
knowledge, understanding and skills. They thrive 
in lessons and also regularly take up 
opportunities to learn through extra-curricular 
activities.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences …  
 
Personal development, behaviour and welfare 
Pupils have an excellent understanding of how 
to stay safe online and of the dangers of 
inappropriate use of mobile technology and 
social networking sites.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about healthy eating, fitness 
and their emotional and mental well-being. They 
have an age-appropriate understanding of 
healthy relationships and are confident in 
staying safe from abuse and exploitation. 

 
KS3 and 4 PSHE Association Guidelines:                         
To recognise bullying and abuse in all its forms 
(including prejudice-based bullying both in 
person and online/via text, abuse, exploitation 
and trafficking)81 
 
The safe and responsible use of information 
communication technology82 
 
How the media portrays young people; to 
recognise its possible impact on body image 
and health issues83 
 
When the sharing of explicit images may 
constitute a serious criminal offence84 

                                                           
81 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf  
82 Ibid  
83 Ibid  
84 Ibid  

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Campaign: Consent 

Description: 

Students will create a series of posters, photographic images and poems that will be exhibited throughout the school. This campaign will address misconceptions 

around consent and will be explicit in explaining what constitutes true consent. 

 
Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Students will develop increased 
knowledge around the definitions of 
consent and sexual consent, and will 
understand the laws regarding this 

 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 
 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 

 
Effective leadership and management 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk or who are the subject of a 
multi-agency plan.  
 
Pupils’ spiritual, moral, social and cultural 
development … are at the heart of the school’s 
work.  
 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject 
content progressively and constantly demand 
more of pupils. Teachers identify and support 
any pupil who is failing behind, and enable 
almost all to catch up.  
 
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE85 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard86 
 
KS3 and 4 PSHE Association Guidelines: 
Understand consent in relevant, age-
appropriate contexts87 
 
How to seek consent and to respect others’ 
right to give, not give or withdraw consent to 
engage in different degrees of sexual activity88 
 
 

                                                           
85 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
86 Ibid 
87 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
88 Ibid 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
 

 
 

 
Teachers are determined that pupils achieve 
well. They encourage pupils to try hard, 
recognise their efforts and ensure that pupils 
take pride in all aspects of their work. Teachers 
have consistently high expectations of all pupils’ 
attitudes to learning.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences and provide pupils with a 
comprehensive understanding of people and 
communities beyond their immediate 
experience.  
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to 
take rapid and appropriate action to resolve any 
concerns they have.  
 
 
 

 
To recognise when others are using 
manipulation, persuasion or coercion and how 
to respond89 
 
How to access organisations and other sources 
of information, advice and support90 

                                                           
89 Ibid 
90 Ibid 
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about …their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils have an excellent understanding of how 
to stay safe online and of the dangers of 
inappropriate use of mobile technology and 
social networking sites.  
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Year 11 
 

Project: Support Someone and Save a Life – The Role of the Friend 

Description: 

Building on the work from Year 8, students will explore what makes a relationship healthy or unhealthy, looking specifically at intimate partner relationships. 

They will discuss the excuses abusers give for their violence and will challenge commonly held myths around domestic abuse and sexual violence to create a 

zero-tolerance culture to victim-blaming and violence. They will use a variety of drama-based exercises to explore how important the role of a friend is to a victim 

of abuse. This technique enables young people to rehearse for life in a safe way that develops empathy and a deeper understanding of the challenges faced by 

victims. Students will learn how to disclose to support services as well as how to appropriately respond to a friend’s disclosure in the safest and most supportive 

way possible.  

 

Learning Outcomes WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Young people view sexual and domestic 
violence as unacceptable and can identify 
the warning signs and myths     
 
Young people can identify what positive 
respectful relationships based on equal 
power are and have increased confidence 
and empowerment, enabling positive 
choices to be made  
 
Young people can identify where to seek 
support 
 
Young people understand their rights, 
according to the UN’s Rights of the Child  
 
Young people know how to disclose and 
where to seek support 
 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Reduced cyber abuse 
and grooming 
 
Reduced number in 
gangs 
 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
 

 
Effective leadership and management 
Safeguarding is effective. Leaders and 
managers have created a culture of vigilance 
where pupils’ welfare is actively promoted. 
Pupils are listened to and feel safe. Staff are 
trained to identify when a pupil may be at risk of 
neglect, abuse or exploitation and they report 
their concerns. Leaders and staff work 
effectively with external partners to support 
pupils who are at risk or who are the subject of a 
multi-agency plan. 
 
Pupils’ spiritual, moral, social and cultural 
development … are at the heart of the school’s 
work.  
 
 
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE91 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard92 
 
KS3 and 4 PSHE Association Guidelines: 
The qualities and behaviours they should learn 
expect and exhibit in a wide variety of positive 
relationships (including teams, class, 
friendships, etc)93 
 

                                                           
91 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
92 Ibid  
93 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Themes Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Children and young people have 
respectful relationships with their peers                     

 
Freedom of gender and 
sexuality expression 
 

 
Quality teaching, learning and assessment  
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject 
content progressively and constantly demand 
more of pupils. Teachers identify and support 
any pupil who is failing behind, and enable 
almost all to catch up.  
 
Personal development, behaviour and welfare 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens… 
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about …their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation. 
 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
 
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to 
take rapid and appropriate action to resolve any 
concerns they have.  

 
The features of positive and stable 
relationships (including trust, mutual respect, 
honesty, equality) and those of unhealthy 
relationships (including imbalance of power, 
coercion, control, exploitation, abuse of any 
kind)94 
 
To recognise bullying and abuse in all its forms 
(including prejudice-based bullying both in 
person and online/via text, abuse, exploitation 
and trafficking) and to have the skills and 
strategies to manage being targeted or 
witnessing others being targeted.  
 
To feel confident about the unacceptability of 
sexist, homophobic, biphobic, transphobic, 
racist and disablist language and behaviour, 
the need to change it and how to do so 95       
 
To be aware of support services available 
should they feel, or believe others feel, they are 
being abused or are in an unhealthy 
relationship and how to access them96 

                                                           
94 Ibid  
95 Ibid  
96 Ibid  
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Campaign: Truth versus Image 

Description: 

Students will create a digital campaign that can be circulated throughout the whole school during assemblies, form time and in class. The campaign will enable 

students to explore how the mainstream media manipulates and edits images to sell a product. They will explore the impact of this on young peoples’ self-worth. 

                                                           
97 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
98 Ibid 
99 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
100 Ibid 

Learning Outcomes WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
Students will develop an increase in self-
worth by identifying that the unattainable 
images presented to them by mainstream 
media, are false  

 
Spaces safe from 
judgement and blame 
 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 

 
Effective leadership and management 
The broad and balanced curriculum inspires 
pupils to learn. The range of subjects and 
courses helps pupils acquire knowledge, 
understanding and skills in all aspects of their 
education, including the humanities and 
linguistic… social, physical and artistic learning.  
 
Pupils’ spiritual, moral, social and cultural 
development … are at the heart of the school’s 
work.  
 
Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form of…discriminatory behaviour. 
Leaders, staff and pupils do not tolerate 
prejudiced behaviour.  
 
Quality teaching, learning and assessment  
Teachers are determined that pupils achieve 
well. They encourage pupils to try hard, 
recognise their efforts and ensure that pupils 
take pride in all aspects of their work. Teachers 
have consistently high expectations of all pupils’ 
attitudes to learning.  
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE97 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard98 
 
KS3 and 4 PSHE Association Guidelines: 

That the media portrayal of relationships may 
not reflect real life and the possible impact of 
this on people’s expectations of relationships99 
 
How the media portrays young people; to 
recognise its possible impact on body image 
and health issues 
 
That identity is affected by a range of factors, 
including the media and a positive sense of 
self100 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils love the challenge of learning and are 
resilient to failure. They are curious, interested 
learners who seek out and use new information 
to develop, consolidate and deepen their 
knowledge, understanding and skills.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences and provide pupils with a 
comprehensive understanding of people and 
communities beyond their immediate 
experience.  
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about …their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils have an excellent understanding of how 
to stay safe online and of the dangers of 
inappropriate use of mobile technology and 
social networking sites.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens in school and in wider 
society.  
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Whole School and Community Events 
 

Below are three suggested whole school events that take place over the course of the academic year. They should serve as examples rather than a set of 

events that must happen. It may be more suitable for the school to deliver events during Anti-Bullying Week, I Heart Healthy Relationships Week, Black History 

Month or Valentine’s Day. As with the delivery of campaigns, the events will be created bespoke to the needs of the school. 

International Women’s Day Event 

The whole school will participate in this event, which takes place in March of each year. Inspirational female speakers from the local area (and further afield) will 

share their stories and representatives from each year group will present the successes of young women in their own year group. Students will share poetry, art 

work and performances that they have created that celebrate inspirational women from history and the present day. 

Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
This event will raise the aspiration of the 
young women 
 
This event will empower young men to 
respect their female peers, meaning that 
students will develop relationships based 
on respect and equality 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Effective leadership and management 
Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form … discriminatory behaviour. 
Leaders, staff and pupils do not tolerate 
prejudiced behaviour  
 
The broad and balanced curriculum inspires 
pupils to learn. The range of subjects and 
courses helps pupils acquire knowledge, 
understanding and skills in all aspects of their 
education, including the humanities and 
linguistic… social, physical and artistic learning.  
 
 
 
 
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE101 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard102 
 
KS3 and 4 PSHE Association Guidelines:  
To recognise that they (girls) have the same 
rights to opportunities in learning and work as 
all other people 103  
 
 

                                                           
101 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
102 Ibid 
103 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Quality teaching, learning and assessment  
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences and provide pupils with a 
comprehensive understanding of people and 
communities beyond their immediate 
experience.  
 
Teachers are determined that pupils achieve 
well. They encourage pupils to try hard, 
recognise their efforts and ensure that pupils 
take pride in all aspects of their work. Teachers 
have consistently high expectations of all pupils’ 
attitudes to learning.  
 
Personal development, behaviour and welfare 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens in school and in wider 
society. 
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about … their emotional and 
mental well-being. They have an age-
appropriate understanding of healthy 
relationships and are confident in staying safe 
from abuse and exploitation.  
 
Pupils understand how their education equips 
them with the behaviours and attitudes 
necessary for success in their …adult life.  
 

 
To recognise and challenge stereotypes; 
and/or family or cultural expectations that may 
limit their aspirations104 
 
To recognise their personal strengths and how 
this affects their self-confidence and self-
esteem105 

 

                                                           
104 Ibid  
105 Ibid  
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International Day for Elimination of Violence against Women/White Ribbon Day Event 

A whole community event that will develop relationships between school user groups and the local community. This is an international campaign which takes 

place annually between November and December. The focus of this campaign is to encourage boys and men to take a stand against violence against women 

and girls (VAWG). Participants will attend a whole school assembly raising awareness of the white ribbon campaign. Participants will then host a 'marketplace' 

where VAWG support services (both national and local) will attend and promote their service. There will be a focus on male speakers and prominent men talking 

about masculinity and gender based violence.  

Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
This event will provide the opportunity for 
a large-scale engagement, enabling 
students to work with peers to create 
campaigns that will impact their own lives, 
as well as the lives of others 
 
 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Trusting and 
consensual sex 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Grade descriptors for obtaining outstanding 
 
Effective leadership and management 
Pupils’ spiritual, moral, social and cultural 
development and, within this, the promotion of 
fundamental British values, are at the heart of 
the school’s work.  
 
The broad and balanced curriculum inspires 
pupils to learn. The range of subjects and 
courses helps pupils acquire knowledge, 
understanding and skills in all aspects of their 
education, including the humanities and 
linguistic, mathematical, scientific, technical, 
social, physical and artistic learning. 
 
Pupils’ spiritual, moral, social and cultural 
development and, within this, the promotion of 
fundamental British values, are at the heart of 
the school’s work.  
 
 
 
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE106 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard107 
 
KS3 and 4 PSHE Association Guidelines: 
To be aware of how to access organisations 
and other sources of information, advice and 
support108 
 
To understand what being part of a community 
means, and about the varied institutions that 
support local communities locally and 
nationally109 

                                                           
106 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
107 Ibid 
108 Ibid 
109 Ibid  

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

  Quality teaching, learning and assessment  

Pupils love the challenge of learning and are 
resilient to failure. They are curious, interested 
learners who seek out and use new information 
to develop, consolidate and deepen their 
knowledge, understanding and skills. They thrive 
in lessons and also regularly take up 
opportunities to learn through extra-curricular 
activities.  
 
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences and provide pupils with a 
comprehensive understanding of people and 
communities beyond their immediate experience.  
 
Personal development, behaviour and welfare 
Pupils discuss and debate issues in a 
considered way, showing respect for others’ 
ideas and points of view.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to take 
rapid and appropriate action to resolve any 
concerns they have.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about healthy eating, fitness 
and their emotional and mental well-being. They 
have an age-appropriate understanding of 
healthy relationships and are confident in staying 
safe from abuse and exploitation.  
 
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens in school and in wider 
society. 
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Diversity Day Event 

A whole school event that can take place after school or at the weekend during the summer term, once the exam period has come to an end. This is likely to be 

during the month of July. The focus of the day will be on celebrating the diverse identities of those within and surrounding the school community, including 

parents and governors (who will be invited to attend and/or contribute). These celebrations could include: inclusive workshops/talks led by external 

groups/individuals focused on diversity and inclusivity (e.g. disability arts organisations, LGBTQ+ groups, BAME groups, representatives from different faiths, 

etc.); food stalls serving student or parent-made cuisines, and the creation and sharing of student-created arts supported by specialist organisations, older peers 

or teachers. This day could also encourage students to develop plans and ideas for future calendar events observed by the school, e.g. Black History Month. 

Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

 
This event encourages students to 
engage with staff, parents and the wider 
community. It encourages a feeling of 
community and togetherness 

 
Increased healthy 
relationship with others 
 
Increased healthy 
relationship with self 
 
Spaces safe from 
judgement and blame 
 
Freedom of gender and 
sexuality expression 

 
Grade descriptors for obtaining outstanding 
 
Effective leadership and management 
Leaders promote equality of opportunity and 
diversity exceptionally well, for pupils and staff, 
so that the ethos and culture of the whole school 
prevents any form of direct or indirect 
discriminatory behaviour. Leaders, staff and 
pupils do not tolerate prejudiced behaviour.  
 
Pupils’ spiritual, moral, social and cultural 
development and, within this, the promotion of 
fundamental British values, are at the heart of 
the school’s work.  
 
 
 
 
 
 
 
 

 
Ofsted recommendations for SRE:  
Promote all forms of equality, respect and 
understanding of everyone, regardless of faith 
(or no faith), race, gender, disability and sexual 
orientation through your staff and your whole-
school approach to SRE110 
 
Maintain high expectations of the behaviour of 
your staff and young people during SRE 
lessons (and around the school in general) to 
ensure that respect, an open-minded approach 
and honesty are the standard111 
 
KS3 and 4 PSHE Association Guidelines: 
To recognise and challenge stereotypes; 
and/or family or cultural expectations that may 
limit their aspirations112 
 
To recognise their personal strengths and how 
this affects their self-confidence and self-
esteem113 

                                                           
110 Ofsted Recommendations for SRE, Do SRE for schools, http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf 
111 Ibid 
112 KS3 and 4 Guidelines from the PSHE Association, PSHE Education Programme of Study (Key stage 1-5) Jan 2017_1,  http://www.dosreforschools.com/media/636/55-understand-the-
requirements.pdf 
113 Ibid  

http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
http://www.dosreforschools.com/media/636/55-understand-the-requirements.pdf
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Quality teaching, learning and assessment  
Teachers are quick to challenge stereotypes and 
the use of derogatory language in lessons and 
around the school. Resources and teaching 
strategies reflect and value the diversity of 
pupils’ experiences and provide pupils with a 
comprehensive understanding of people and 
communities beyond their immediate 
experience.  
 
Teachers provide adequate time for practice to 
embed the pupils’ knowledge, understanding 
and skills securely. They introduce subject 
content progressively and constantly demand 
more of pupils. Teachers identify and support 
any pupil who is failing behind, and enable 
almost all to catch up.  
 
Personal development, behaviour and welfare 
Pupils work hard with the school to prevent all 
forms of bullying, including online bullying and 
prejudice-based bullying.  
Staff and pupils deal effectively with the very 
rare instances of bullying behaviour and/or use 
of derogatory or aggressive language.  
 
The school’s open culture actively promotes all 
aspects of pupils’ welfare. Pupils are safe and 
feel safe at all times. They understand how to 
keep themselves and others safe in different 
situations and settings. They trust leaders to 
take rapid and appropriate action to resolve any 
concerns they have.  
 
Pupils can explain accurately and confidently 
how to keep themselves healthy. They make 
informed choices about healthy eating, fitness 
and their emotional and mental well-being. They 
have an age-appropriate understanding of 
healthy relationships and are confident in 
staying safe from abuse and exploitation.  
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Learning Outcome WSA Aims Ofsted judgements - descriptors for outstanding PSHE/ SRE criteria and recommendations 

   
Pupils’ spiritual, moral, social and cultural 
development equips them to be thoughtful, 
caring and active citizens in school and in wider 
society.  
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Staff Training 

For a WSA approach to the prevention of VAWG and SYV to be established and embedded in a school, it is important that all staff within the school 

community understand the programme and its aims. This programme’s primary aim is to prevent VAWG and SYV in the lives of young people, however each 

school has numerous staff who can professionally and personally benefit from the programme’s aims. This widens the outcomes and impact of the 

programme to a further extent.  

Whole Staff Training- 2 hours 

Within the first term of the project, all the schools staff should participate in an awareness raising training session to establish the project and introduce the 

specialist worker to the school team. This enables staff to recognise the early warning signs a child or young person who may be experiencing domestic 

violence (DV) or serious youth violence (SYV) may exhibit. Staff will gain a greater understanding of the impact of abuse and SYV, the myths surrounding 

these issues and will be able identify the support services available.   

Specialist Staff Training – 3 hours 

 There are many staff who may want to participate in further learning about Violence against women and girls (VAWG) and serious youth violence (SYV). This 

tends to be staff who support students in pastoral roles, who deliver PSHE or who have a desire to increase their knowledge and understanding on VAWG 

themes. This session will be an opportunity for this group of staff to participate in an in-depth training about an identified theme which will enable them to 

appropriately challenge VAWG and SYV and support those experiencing abuse.   

Training Future Trainers – 2 hours  

Teaching staff will discuss the various resources and exercises they can use to approach the WSA work within their curriculum lessons as well as extra-

curricular activities that will address the key themes established throughout this WSA.  

Parents  

It is important to engage parents in the WSA work wherever possible to ensure that the WSA key themes are being reflected at home as well as at school. 

Parents are encouraged to attend the whole community events and should also be offered additional opportunities to participate in the WSA through a variety 

of ways, including parent evenings, a newsletter and specialist training workshops. 

 



71 
 

Croydon Based Young People’s Services  

The participation of local young peoples’ support services is vital to the success of the WSA. The school should develop links with specialist services to 

ensure the needs of the students are met; the specialist WSA worker will support this.  As well as attending the whole community events, professionals from 

young peoples’ support services should make efforts to build relationships with the school and develop a presence within it. This may occur through weekly or 

termly assemblies, drop in sessions at the school, providing local resources such as posters and leaflets, providing the school with the name of a nominated 

worker to signpost young people to and a representative from the service to act as the face of the service, and identifying opportunities for collaboration. 

Policies 

All school policies should reflect the core messages of the Whole School Approach. The behaviour policy must include sexual bullying, gender based 

violence, and serious youth violence, and should act to create a zero- tolerance attitude to these issues. Safeguarding policies must include domestic 

violence, harmful practices including FGM, Forced Marriage and so-called ‘Honour’ based violence and child sexual exploitation (CSE). 

Below is an example of a policy that should be implemented: 

Action Why How 

Ensure incidents of sexual harassment and 

sexual bullying are addressed. 

To encourage a culture of zero-tolerance to these 

issues throughout the whole school. 

Adapt the bullying policies accordingly 

Monitor incidents of sexual bullying 

Train staff to identify and monitor sexual harassment 

and sexual bullying  
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